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Plainfield Public Schools 

 
Plainfield Public Schools 

English Language Arts  

Curriculum Unit 

 

 

Grade/Course 4th  
Unit of Study 4 

Pacing  5-7 weeks 
Unit Overview 

In this unit, students will focus on reading information and composing 
informative/explanatory pieces. By the completion of this unit, 
students should have a better understanding of how to determine the 
main idea of a text, summarize a text, explain events, procedures, 
ideas or concepts in a text and identify the meaning of words and 
phrases within the text. Additionally, students should understand how 
to create engaging informative pieces that examines a topic and 
conveys ideas and information clearly.  After working on a variety of 
activities, the unit will culminate in a final product which asks 
students to create a power point on “Influential Women in History” 
using the skills taught over the course of the unit. By the end of this 
unit, students will have completed a core requirement for their writing 
portfolio (W.4.2). 
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UNIT STANDARDS 

PRIORITY STANDARDS 

 
Reading Literature: 
RL.4.1. Refer to details and examples in a text and make relevant connections 
when explaining what the text says explicitly and when drawing inferences from 
the text. 

 
 
Reading  Informational: 
 
RI.4.1. Refer to details and examples in a text and make relevant connections  
when explaining what the text explicitly and when drawing inferences from the 
text. 
 
RI.4.2. Determine the main idea of a text and explain how it is supported by key 
details; summarize the text. 
 
RI.4.4. Determine the meaning of general academic and domain-specific words or 
phrases in a text relevant to a grade 4 topic or subject area. 
 
RI.4.5. Describe the overall structure (e.g., chronologically, comparison, 
cause/effect, problem/solution) of events, ideas, concepts, or information in a text 
or part of a text. 
 
RI.4.7. Interpret information presented visually, orally, or quantitatively (e.g., in 
charts, graphs, diagrams, time lines, animations, or interactive elements on Web 
pages) and explain how the information contributes to an understanding of the 
text in which it appears. 
 
Writing: 
 
W.4.2. Write informative/explanatory text to examine a topic and convey ideas and 
information clearly. 
 
W.4.2.a. Introduce a topic clearly and group related information in paragraphs and 
sections; include formatting (e.g., headings), illustrations, and multimedia when 
useful to aiding comprehension. 
 
W.4.2.b.  Develop the topic with facts, definitions, concrete details, text evidence 
or other information and examples related to the topic. 
 
W.4.2.c. Link ideas within paragraphs and sections of information using words 
and phrases (e.g., another, for example, also, because). 
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W.4.2.d. Use precise language and domain-specific vocabulary to inform about or 
explain the topic. 
 
W.4.2.e. Provide a conclusion related to the information or explanation presented. 
 
 
SUPPORTING STANDARDS 
 
Literature: 
 
RL.4.2. Determine the key details to identify theme in a story, drama, or poem and  
summarize the text. 
 
RL.4.6 Compare and contrast the point of view from which different stories are narrated, 
including the difference between first- and -third-person narrations. 
 
RL.4.9 Compare, contrast and reflect on (e.g. practical knowledge, historical/cultural 
context, and background knowledge) stories in the same genre (e.g., mysteries and 
adventure stories) on their approaches to similar themes and topics. 
 
 
RI.4.6 Compare and contrast firsthand and secondhand account of the same event or 
topic; describe the differences in focus and the information provided. 

 
Writing: 
W.4.6 With some guidance and support from adults, use technology, including the 
internet, to produce and publish writing as well as to interact and collaborate with others; 
demonstrate sufficient command of keyboarding skills to type a minimum of one page in 
a single sitting. 
 
W.4.8 Recall relevant information from experiences or gather relevant information from 
print or digital sources; take notes and categorize information, and provide a list of 
sources. 
 
W.4.10.  Write routinely over extended time frames (time for research, reflection, 
metacognition/self-correction and revision) and shorter time frames (a single sitting or a 
day or two) for a range of discipline-specific tasks, purposes, and audiences  
 
Reading Foundations: 
 
RF.4.3. Know and apply grade level phonics and word analysis skills in decoding words. 

 
RF.4.3.a. Use combined knowledge of all letter sounds correspondences, syllabication 
patterns, and morphology (e.g., roots and affixes) to read accurately unfamiliar multi-
syllabic words in context and out of context. 

 
RF.4.4.b. Read grade level prose and poetry orally with accuracy, appropriate rate, and 
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expression. 
 
RF.4.4.c.  Use context to confirm or self-correct word recognition and understanding, 
rereading as necessary. 
 
 
Speaking and Listening: 
 
SL.4.1. Explicitly draw on previously read text or material and other information known 
about the topic to explore ideas under discussion. 
 
SL.4.1a. Explicitly draw on previously read text or material and other information about 

the topic to explore ideas under discussion.  

SL.4.1b. Follow agreed-upon rules for discussions and carry out assigned roles.  

SL.4.1c. Pose and respond to specific questions to clarify or follow up on information, 

and make comments that contribute to the discussion and link to the remarks of others. 

SL.4.1d.  Review key ideas expressed and explain their own ideas and understanding in 

light of the discussion. 

SL.4.3.  Identify the reasons and evidence a speaker provides to support particular 

points. 

SL.4.4. Report on a topic or text, tell a story, or recount an experience in an organized 

manner, using appropriate facts and relevant, descriptive details to support main ideas 

or themes; speak clearly at an understandable pace. 

Language: 

 L.4.1. Demonstrate command of the conventions of standard English grammar and 

usage when writing or speaking.  

L.4.2. Demonstrate command of the conventions of standard English capitalization, 

punctuation, and spelling when writing. 

L.4.3  Use knowledge of language and its conventions when writing, speaking, reading, 

or listening. 

L.4.5. Demonstrate understanding of figurative language, word relationships, and 

nuances in word meanings. 

L.4.6. Acquire and use accurately grade-appropriate general academic and domain-

specific words and phrases, including those that signal precise actions, emotions, or 

states of being (e.g., quizzed, whined, stammered) and that are basic to a particular 
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topic (e.g., wildlife, conservation, and endangered when discussing animal 

preservation.) 

 

“UNWRAPPED” Power Standards 

COMMON CORE N.J. PRIORITY STANDARDS 

Informational: 
 
RI.4.1. REFER to details and examples in a text and MAKE relevant connections when 
EXPLAINING what the text explicitly and when DRAWING inferences from the text. 
 
RI.4.4. DETERMINE the meaning of general academic and domain-specific words or 
phrases in a text relevant to a grade 4 topic or subject area. 
 
RI.4.7. INTERPRET information presented visually, orally, or quantitatively (e.g., in 
charts, graphs, diagrams, time lines, animations, or interactive elements on Web pages) 
and EXPLAIN how the information contributes to an understanding of the text in which it 
appears. 
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“Unwrapped” Skills 
(students need to be able to do) 

“Unwrapped” Concepts 
(students need to know) 

DOK 
Levels 

POWER STANDARD: RI.4.1 

 Refer 
 
 
 
Make 
 
Drawing 
 
 
 

Details and examples 

 in a text 
 

 
Relevant connections 
 
Inferences 

 From the text 
 
 

2 
 
 

 
2 
 
2,3 
 
 
 

Students Know: 

 Details and examples from the informational text can be used as evidence to 
support conclusions drawn from the text. 

 An inference is a logical assumption based on details and examples from the 
informational text and their own prior knowledge and experience.  

 Informational text contains explicit and implicit information. 
 Explicit information is stated directly in the informational text. 
 Implicit information is drawn from clues in the informational text. 

Students Can: 

 Identify details and examples from informational text to support their inferences 
and conclusions. 

 Explain which details and examples from the informational text best serve as 
evidence for their inference or conclusion.  

 

POWER STANDARD: RI. 4.4 

Determine 
 
 
 

Meaning of 

 general academic and 
domain specific words or 
phrases 

 
 

2 
 
 
 
2, 3 
 

Students Know: 

 To identify common, grade-appropriate affixes and roots (including Greek and 
Latin) and their meanings. 

 Definitions, examples and restatements are all types of context clues. 
 A restatement is when something is stated again in a different way. 
 A thesaurus is a book of synonyms and antonyms alphabetically arranged. 
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Students Can: 

 Use context such as definitions, examples, and restatements found in text to 
determine the meaning of unknown word and phrases in text. 

 Use common, grade-appropriate Greek and Latin affixes and roots to determine 
the meaning of unknown word and phrases. 

 Use a glossary, dictionary, or thesaurus to determine the meaning of unknown 
words or phrases in text. 

 

POWER STANDARD: RI.4.7 

Interpret 
 
 
 
Explain 
 
 

Information 

 visually, orally or 
quantitatively 

 
How information contributes 

 to understanding of the text 
 
 

3, 4 
 
 
 
2,3 

Students Know: 

 To identify common informational text features (charts, graphs, diagrams, time 
lines, animations, or interactive elements on Web pages).  

 To identify the purpose of each text features (charts, graphs, diagrams, time 
lines, animations, or interactive elements on Web pages).  

 To read diagrams, timelines, legends, etc. 

Students Can: 

 Interpret information from charts, graphs, diagrams, time lines, animations, or 
interactive elements on Web pages. 

 Compare and contrast information from charts, graphs, diagrams, time lines, 
animations, or interactive elements on Web pages. 

 Evaluate why information is included or not included in informational text. 
 Explain how information presented visually, orally or quantitatively contributes to 

or improves understanding of informational text. 
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 Unit Vocabulary Terms 

“Unwrapped” Priority Standards 
Concepts 

Supporting Standards Concepts and 
Other Unit-Specific Terms  

 Determine 

 Relevant 

 Connections 

 Explicit 

 Quantitatively 

 Orally 

 Interactive 

 Animation 

 Domain specific 
 

 

 First-person 

 Third-person 

 Sufficient command 

 Recall 

 Relevant 

 Digital sources 

 Categorize 

 Sources 

 Engage 

 Effectively 

 Collaborative 
 
 

 

Essential Questions  Corresponding Big Ideas 

1. How can you explain what the text 
says explicitly and make relevant 
connections when referring to 
details and examples in the text? 

 
2. How can you determine the 

meaning of a content area or 
vocabulary word? 

 
 

 
 

1. I can use key details and examples 
from the text to make relevant 
connections and to explain what the 
text says explicitly. 

 
2. I can use prior knowledge, context 

clues, or word origin to determine 
the meaning of a content area or 
vocabulary word?  

 

Unit Assessments 
 

Pre-Assessment 
Plainfield Public Schools Unit Assessment 

 

 

Post-Assessment 
 

 
Unit Assessment 

 
Essential Questions Post-Assessment 

 
Scoring Guides and Answer Keys 
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See Unit Assessment Planner 

 
 

 

 
Engaging Scenario 

You just discovered that The History Channel is creating a new website on “Influential 

Women in History” geared towards elementary students. Your class has been chosen 

to help create this website.  Working in small groups, you will choose an important 

woman in history and will design a webpage based on the woman you chose.  The best 

webpage will be featured on the History Channel website!  

 

Performance Task Synopses 

 
Task 1:  Frayer Model Map for Vocabulary 

 Students will use the Frayer Map to determine the meaning key vocabulary words for 

the website. 

Task 2:  Research 

 Students will research 4-5 sources and take notes on the person selected. 

 
Task 3:  Time Line 

 Students will create a time line interpreting key events in the woman’s life. 

Task 4:  Web Page 

Students will use all the information gathered and create a web page featuring tabs 
about their “Influential Woman in History.” 
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Performance Task # 1 
In Detail 

Power Standards:  
RI.4.4 
 
Supporting Standards: 
SL.4.1, SL.4.1a, SL.4.1b, L.4.2, L.4.3, L.4.6 
 

Task 1 Detailed: Vocabulary. Students will use the Frayer Map graphic organizer to explain 

key vocabulary words for the website.  

 In your group, use the list of words below to define the meaning of the word by using 

the Frayer Word Map.  This will help users of the site understand key vocabulary 

terms based on the standard.  

 List of words to define: 

 Chart 

 Graph 

 Diagram 

 Timelines 

 Animations 

 Sources 
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Performance Task # 1 Scoring Guide 

 

4 3 2 1 
□ All “Proficient” 
criteria plus: 
 
□ Adds a visual to 
each word. 
 

□ Determined the 
meaning of 
words correctly. 
 
□ Determined the 
characteristics. 
 
□ Listed an 
example and 
non-examples 
 
□ Completed all 
words 
 
□ Contributed to 
the discussion 
with partner 
 
 

□ Meets 3-4 of the 
“Proficient” criteria 

□ Meets fewer 
than 3 of the 
proficient criteria 
 
□ Task to be 
repeated after re-
teaching 
 
□ Comments: 

 

 

Interdisciplinary Connections and 
Related Focus Standards 

Specific to Task #1 

21st Century Learning Skills 
Specific to Task #1 

  Check all those that apply for each task:  
 

X Teamwork and Collaboration 

❑ Initiative and Leadership 

❑ Curiosity and Imagination 

❑ Innovation and Creativity  

❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

X Effective Oral and Written Communication 
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X Accessing and Analyzing Information 

❑ Other 

 

 

 

 

 

 

Performance Task # 2 
In Detail 

Power Standards: 

RI.4.1 

 

Supporting Standards: 

RI.4.1, RI.4.2, RI.4.6, W.4.6,W.4.8, W.4.10 

 

 

Task 2 Detailed: Research 

 

 Brainstorm and research women in history that you find interesting. Think about 

different fields that women may have contributed to (science, civil rights, 

inventors, pioneers in their field, etc.) 

 In your group decide on an “Influential Woman in History”  

 Once you decide on the person you must look at least 4-5 sources and take 

notes that will provide information about the woman you chose. The sources 

can be videos, online resources, or books. You must use at least 3 different 

types of sources for your research. You must have at least 5 details from each 

source.  
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 Once you have all your notes collected write a summary using your notes. 

 

 

 

 

 

 

 

 

 

 

 

 
Performance Task # 2 Scoring Guide 

 

4 3 2 1 

□ All proficient 
criteria plus: 
 
□ Provided more 
than 10 details 
from the video 
and the text 
 
□ Wrote 3 or 
paragraphs as a 
summary 
 

□ Collaborated 
with group and 
chose an 
“Influential 
Woman in 
History”  
 
□ Used at least 3 
different types of 
sources in 
research 
 
□ Used 4-5 
sources 
 
□ Referred to 
details and 
examples when 
explaining what 
the text stated 
 
□Demonstrates 
correct use of 
language and 
conventions 

□ Meets 3-4 of 
the proficient 
criteria 

□ Meets less 
than 3 of the 
“Proficient” 
criteria 
 
□ Task to be 
repeated after 
re-teaching 
 
□ Comments: 
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Interdisciplinary Connections and Related 
Focus Standards 

Specific to Task #2 

21st Century Learning Skills 
Specific to Task #2 

  Check all those that apply for each task:  
 

×Teamwork and Collaboration 

❑ Initiative and Leadership 

× Curiosity and Imagination 

❑ Innovation and Creativity  

×Critical thinking and Problem Solving 

× Flexibility and Adaptability 

X Effective Oral and Written Communication 
X Accessing and Analyzing Information 

❑ Other 
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Performance Task # 3 

In Detail 

Power Standards: 

RI.4.1,RI.4.7 
 
Supporting Standards: 
 RI.4.2, RI.4.6  
 
 
 
 
Task 3 Detailed: Time Line. Students will create a time line interpreting key events in the 

person’s life. 



16 
 

Plainfield Public Schools 

 As a group you will create a time line about the key events in the woman’s life. 

 The time line must include dates and events 

 The information can come from the notes you took and/or come from further research 

 Some text features or graphics must be included  

 The time line must have a title 

 The key events should include information about: 

 Childhood 

 Accomplishments 

 Obstacles/Challenges 

 

 

 

 

 

 

 

 
Performance Task # 3 Scoring Guide 

 

4 3 2 1 

□ All “Proficient” 
criteria plus: 
 
□ Added 
illustration  
 
□ Did further 
research 
 
 
 

□ Created a timeline 
with a title 
 
□ Included dates and 
events 
 
□ Timeline contains 
some graphics or text 
features 
 
□ Accurately 

□ Meets 3-4 of the 
“Proficient” criteria 

□ Meets less than 3 
of the “Proficient” 
criteria 
 
□  Tasks to be 
repeated after 
re-teaching 
 
□ Comments: 
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interpreted key 
events 
 
□ Key events included 
information about 
childhood, 
accomplishments, 
and 
obstacles/challenges 
 
  
 
 
 
 
 
 

 
 

 
 
 
 
 
 
 
 
 
 

 

Interdisciplinary Connections and Related 
Focus Standards 

Specific to Task #3 

21st Century Learning Skills 
Specific to Task #3 

  Check all those that apply for each task:  
 

X Teamwork and Collaboration 

❑Initiative and Leadership 

X Curiosity and Imagination 
X Innovation and Creativity  

❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

X Effective Oral and Written Communication 
X Accessing and Analyzing Information 

❑ Other 
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Performance Task # 4 
In Detail 

Power Standards: 
RI.4.1, RI.4.7 
 
Supporting Standards: 
W.4.2, W.4.6, W.4.8, W.4.9 
 
Task 4 Detailed:  

Web Page.  Students will use all the information gathered and create a power point, which 

will serve as a draft of the web page, featuring slides about their “Influential Woman in 

History.” 

 Each person in the group must have a role.  The following roles are available: 
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1. Graphic Designer-design the Power Point (1-2 students) 
2. Creative Writers-write information for the Power Point (up to 2-3 students) 

 

 Creative Writers-Using your timeline and notes write information for the slide you 

are responsible for.  The following are the headings: Childhood, Accomplishments, 

Obstacles/Challenges. 

 Graphic Designer-input the key details into slides and use creativity.  

 Last slide should list sources 

 
*Students may opt to do a Prezi presentation (see resources) 
 
*Presentations may be shown at an assembly or for invited guests. Some presentations 
may be placed on the individual school website. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Performance Task # 4 Scoring Guide 

Score Point 4 Score Point 3 Score Point 2 Score Point 1 

□ All “Proficient” 
criteria plus: 
 
□ Added in-depth 
information  
 
□ Added 
movement, 
illustrations and 
transitions or a 
variety of graphic 
representations 
 

□ Created an 
informative Power 
Point and listed 
sources 
 
□ Included charts, 
graphs, diagrams, 
timelines, animations, 
or interactive 
elements 
 
□ Referred to details 
and examples when 

□ Meets 4-5 of the 
proficient criteria 

□ Meets less than 
4 of the “Proficient” 
criteria 
 
□ Tasks to be 
repeated after  
re-teaching 
 
□ Comments: 
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explaining research 
 
□ Webpage is 
informative and lists 
key events 
 
□ Information 
matched the headings 
 
□ Every person had 
an active role 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Interdisciplinary Connections and 
Related Focus Standards 

Specific to Task #4 

21st Century Learning Skills 
Specific to Task #4 

N.J.C.C.C.S. Technology Standards: 
8.1.4.A.1 
Demonstrate effective input of text and 
data using an input device.    
  
8.1.4.A.2 
Create a document with text formatting and 
graphics using a word processing program.                                                                                                                                                            
 
8.1.4.A.3 
Create and present a multimedia 
presentation that includes graphics.                                                       
 

 Check all those that apply for each task:  
 

X Teamwork and Collaboration 

❑ Initiative and Leadership 

X Curiosity and Imagination 
X Innovation and Creativity  
X Critical thinking and Problem Solving 

× Flexibility and Adaptability 

X Effective Oral and Written Communication 
X Accessing and Analyzing Information 

❑ Other 
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Research-Based Effective  
Teaching Strategies 

21st Century Learning Skills 

 Check all those that apply to the unit: 
 

❑ Identifying Similarities and Differences 

X Summarizing and Note Taking 

X Reinforcing Effort, Providing Recognition 

❑ Homework and Practice 

❑ Nonlinguistic Representations 

❑ Cooperative Learning 

❑ Setting Objectives, Providing Feedback 

❑ Generating and Testing Hypotheses 

X Cues, Questions, and Advance Organizers 

❑Interdisciplinary Non-Fiction Writing 

 Check all those that apply to the unit: 
 

❑Teamwork and Collaboration 

❑Initiative and Leadership 

X Curiosity and Imagination 
X Innovation and Creativity  
X Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

X Effective Oral and Written Communication 
X Accessing and Analyzing Information 

❑ Other 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Instructional Resources and Materials 
 

Physical Technology-Based 

Wonders Resources:  

Women in History 

Literature Anthology 

Unit 3 Keeping Freedom in the 

Family 236-239 

Reading/Writing Workshop 

Unit 3 Shared Read, Judy’s 

http://www.angelfire.com/anime2/100import/ 
(100 women in history) 
http://teacher.scholastic.com/activities/women/ 
(women in history) 

 
http://www.worksheetworks.com/miscellanea/graphic-
organizers/frayer.html 
 
http://www.readingeducator.com/strategies/frayer.htm 
 

http://www.angelfire.com/anime2/100import/
http://teacher.scholastic.com/activities/women/
http://www.worksheetworks.com/miscellanea/graphic-organizers/frayer.html
http://www.worksheetworks.com/miscellanea/graphic-organizers/frayer.html
http://www.readingeducator.com/strategies/frayer.htm
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Appalachia 194-197 

Unit 3 Shared Read, Words for 

Change 208-211 

Unit 5 Shared Read, Stephanie 
Kwolek: Inventor 338-341 

     (Task 1-create your customized Frayer Map and print 
for students) 

 
http://www.readwritethink.org/files/resources/interactiv
es/timeline/ 
(Timeline Maker) 
 
http://prezi.com/prezi-for-education/ 
(prezi presentations) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Differentiation 

Strategies 

(Additional Supports + 
Enrichment) 

Intervention Strategies 
(Tiers 1, 2, 3) 

Specially 
Designed 

Instruction for 
Special 

Education 
Students 

Strategies for 
English Language 

Learners 

-Access prior knowledge 

 Ask students what they 
know about the topic 

 Present topic-relate 
pictures for students to 
interpret. 

 Provide multiple 
examples to reinforce 
concepts/skills 

 
-Student Engagement 

 Offer choices of 
materials, tools and 
supports. 

 Incorporate collaborative 
work groups, as 
appropriate 

 Vary instructional 

Tier 1 
-work collaboratively on tasks 
with a student an gradually 
withdraw the support. 
 
-explain clearly each academic 
task and the specific criteria 
needed to successfully 
complete the task. 
 
-avoid instructional lag time by 
preparing materials in advance. 
 
Tier 2 

-use technological tools or 
computer software to allow 
students to access content in 
multiple ways. 

-Review I.E.P. to 
develop specific 
interventions and 
strategies for those 
students with Special 
Needs. 
 
-Below are some 
suggestions: 

 Alter the 
environment 
to provide low-
distraction 
work areas. 

 Break 
assignment 
into short, 
sequential 

-Visual Associations: 

 Vocabulary 
Center 

 Marzano’s 
Vocabulary 
with squares 
diagram 

 Reread to 
reinforce 
vocabulary 

 Secure  
attention with 
visual aides 

 Emphasize key 
points suing 
highlighters or 
color coding 

-Small group instruction 

http://www.readwritethink.org/files/resources/interactives/timeline/
http://www.readwritethink.org/files/resources/interactives/timeline/
http://prezi.com/prezi-for-education/
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supports for students, 
such as scaffolding. 

 Provide learning 
activities based on 
students’ interests, 
readiness and learning 
profiles. 

 
Enrichment: 

 Pick higher level books  

 Choose higher level 
guided questions 

 
 
 
 
 
 
 
 
 

 
-use multi-sensory techniques 
to present information 
 
-use graphic organizers to 
focus attention on key 
elements, concepts or ideas. 
 
Tier 3 

-provide varied texts and 
supplementary materials or 
resources at different levels of 
reading difficulty. 
 
-monitor student understanding 
continuously 
 
-explain clearly each academic 
task and the specific criteria 
needed to successfully 
complete the task. 
 
 
 
 
 
 
 
 
 
 
 
 

steps. 

 Create a safe 
environment 
for learning by 
employing 
effective 
motivational 
techniques. 
 
 

or work: 

 Provide step by 
step written 
direction. 

 Use bulleted 
information in 
handouts 

 Present new 
information 
using outlines 
and notes 

 Hear thought 
provoking 
questions to 
promote 
interaction. 

 Do follow up 
activities using 
different 
formats and 
materials. 

 Use graphic 
organizer. 

 

 

 

Instructional Resources and Materials 
 

Physical Technology-Based 

Using classroom and 
school library: 
 
Use non-fiction books 
about famous women 
 
 
Stories from 
Wonders Reading 
Series: 

 
The following websites can be used for research: 
 

http://www.angelfire.com/anime2/100import/ 
(100 women in history) 
http://teacher.scholastic.com/activities/women/ 
(women in history) 

 
http://www.worksheetworks.com/miscellanea/graphic-
organizers/frayer.html 

http://www.angelfire.com/anime2/100import/
http://teacher.scholastic.com/activities/women/
http://www.worksheetworks.com/miscellanea/graphic-organizers/frayer.html
http://www.worksheetworks.com/miscellanea/graphic-organizers/frayer.html
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 Abe’s Honest 
Words: The 
Life of 
Abraham 
Lincoln 

 George 
Washington 
Carver: 
Scientist and 
Inventor 
 

Comprehension Tool-
Kit: 
 
Book-Strategy 1 
“Monitor 
Comprehension” 
 
Book-Strategy 5 
“Determine 
Importance”  
 
 
 
 
 
 
 
 
 
 

 
http://www.readingeducator.com/strategies/frayer.htm 
 

     (Task 1-create your customized Frayer Map and print for 
students) 

 
http://www.readwritethink.org/files/resources/interactives/timeline/ 
(Timeline Maker) 
 
http://prezi.com/prezi-for-education/ 
(prezi presentations) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://www.readingeducator.com/strategies/frayer.htm
http://www.readwritethink.org/files/resources/interactives/timeline/
http://prezi.com/prezi-for-education/
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Learning Activities Using  
Text or Program 

 Model note-taking by using boxes and bullets. 

 Model how to research internet sites. 

 Create a list of safe and approved sites to research (Use websites listed above).  

 Model how to complete a graphic organizer as a shared writing activity. 

 Review a mentor text that shows an effective informational writing piece. 

 Model how to use completed a graphic organizer to draft their writing piece. 

 Model how to type using teachers specific format. 

 Model how to insert graphs, pictures and/or diagrams. 

 Model how to create a timeline. 

 Complete a Frayer Map together as a class. 
 
 
 
 
 
 

 

 

Lessons to Support Tasks 

RI.1 
To teach students how to “read closely”: 

 Think aloud your close reading process as you share fiction and informational short 

texts and picture books.  When reading shared novels as a class, plan ahead a chapter 

opening or passage you want to model with.  Track thinking with sticky notes placed 

directly on the text, big chart paper and/or highlighting, displaying text on a screen. 

 Pose questions about the text’s words, actions, and details that require students to look 

closely.  Don’t do the answering for them! 

 Display a text via tablet or computer and ask students to select specific words, 

sentences, or paragraphs they think are essential; ask students to explain how it 

contributes to the meaning of the larger text. 

 Draw students’ attention to text features and structures, and think aloud how you 

combine information in these elements to understand the page/section/text as a whole. 

 Provide short pieces of text for students to practice “reading closely” for specific 
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purposes. 

 Have students respond to their reading and their thinking about texts.  This could be 

accomplished in response journals or other reading notebooks. 

 

To teach students how to ask and answer questions to demonstrate understanding: 

 Using picture books, ask a question and think aloud how it helped you understand.  For 

example, when a fiction reader muses, “I wonder why she acted that way towards him?” 

it puts the reader on high alert, looking for the answer in the text.  Readers of nonfiction 

also pose questions when their comprehension falters or as a way to cement 

understandings, sentence by sentence.  For example, “What does hibernation mean?  I 

sort of think it has something to do with winter, but I’ll read on to see if the author 

explains it.” 

 Use chart paper to record students’ questions about a shared text as you read.  Then, 

after reading, go back and answer these questions.  Encourage students to pose 

analytical (how, why) questions along with literal (who, what, where, when) questions.  

Code if questions were answered literally (L), inferentially (I), or not answered at all 

(NA). 

 Over time, help students grasp that readers pose questions before reading (What’s my 

purpose for reading this?), during reading (What’s with all the descriptions of sunlight in 

each chapter?), and after reading (What did the main character finally learn?). 

 Have students practice posing questions on their own (independently).  Students can 

annotate on the text where they have questions.  Have students share them with a 

partner or the class. 

 

To develop students’ ability to determine “what the text says explicitly, “refer to details 

and examples in a text,” and “quote accurately from a text”: 

 In a series of lessons and using various texts, write text-independent questions on 

sticky notes or annotate in the margins.  Model how to find the answers to the questions 

posed.  Annotate in the margins the exact words where questions are answered. 

 Provide students with a copy of a sample text and circulate, coaching as they highlight 

specific details and annotate their thinking.  Remind them to “say what it says” – not 

what they think it means. 

 Photocopy and distribute short pieces of text and highlighter markers, and instruct 

students to highlight sections of the text to show where questions you pose are 

answered explicitly (or literally).  Compare findings as a class. 
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 Using whiteboards, have students highlight quotes from a text to use as evidence when 

explaining what the text is about. 

 Provide graphic organizers for students to write their questions and then record details, 

examples, and quotes. 

 

To teach students how to “draw inferences from the text”: 

 Choose texts to read aloud and plan where you will model inferring.  Think aloud how 

you make inferences, and tie these inferences back to specific words and phrases in 

the text. 

 

 Have students use two different colored highlighters to code where information in the 

text is answered literally or explicitly and another color to show where it’s answered 

inferentially.  Annotate how the text led to inferences.  

 

To help your English language learners, try this: 

 Confer with students and have them read aloud a portion of the text.  Then stop and 

have them tell you what questions they have about what they’ve read. 

 

RI.4 
To determine the meaning of words and phrases as they are used in a text: 

 Generate a vocabulary chart at the outset of a new nonfiction unit or chapter.  Don’t be 

afraid to explicitly teach key words up front, with the idea that students will take 

ownership of figuring out plenty of challenging words in the subsequent reading. 

 Think aloud while reading to the class to show how you puzzle out a word or phrase 

using syntactic, semantic, typographic, etymological, and other types of information to 

decipher words.  Invite students to try a word. 

 Teach students to look all around the words phrase as though they’re hunting for 

something on their closet floor!  Is there a word part they know?  What about the other 

words in the sentence – is the challenging word part of a series of like things (e.g., 

Lions eat deer, zebras, mice, and ______________)?  What clues are on the page 

(captions, diagrams, images)?  What clues are on the page (captions, diagrams, 

images)?  Does the author define it a sentence or two later? 

 Point out the way authors use explanations, synonyms, restatement (e.g., in other 



28 
 

Plainfield Public Schools 

words …), contrast, or antonyms, which can help you know a challenging word. 

 Encourage students to mark unknown words in their texts with sticky notes as they are 

reading independently and then to go back and determine meaning.  Check in with 

students in small group or in conferences on how they are using this strategy. 

 Use a shared text to have students highlight unknown words and annotate in the 

margins. 

 When working with the whole class or small groups or conferring one-on-one with 

students, encourage them to acknowledge when they don’t know a word or phrase. 

 

To determine the meaning of words and phrases as they allude to significant characters 

found in mythology: 

 Brainstorm a list of words that harken back to mythology (e.g., Herculean, Trojan Horse, 

Phoenix, to Harp, fate, fury, leave no stone unturned, Achilles’ Heel, Midas Touch, 

Mentor, Nemesis, Phobia).  Read or discuss the myths where these are referenced and 

discuss what they mean, especially in the context of character description or events in a 

text. 

 Keep a class list or illustrated chart of famous characters in mythology. 

 Invite students to find words or phrases in their own reading that allude to significant 

characters in mythology and share these with the class. 

 

To determine the meaning of figurative language such as metaphors and similes: 

 Choose texts rich with figurative language and discuss the language as you read aloud 

to the class. 

 Teach explicitly the different types of figurative language (simile, metaphor, analogy, 

personification, etc.) and why they are used in text.  Keep class charts of examples of 

figurative language from shared texts or have students record examples in their writing 

notebooks or journals. 

 Use shared texts of poetry under a document camera or projected on an interactive 

whiteboard to find examples of figurative language, name them, and annotate how they 

lead to meaning of the text or create visual and sensory images. 

 

To distinguish between literal and nonliteral language: 
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 Think aloud using a shared text (or screen or under a document camera) to highlight in 

one color literal language – and in another color nonliteral language, discussing how 

they are different and how they lead to overall understanding of the text. 

 Identify nonliteral language and discuss what it means within the text; then determine 

the literal meaning of those words; then model, or ask students, to determine, in light of 

how they are used, the figurative or nonliteral meaning. 

 Continue to explicitly draw attention to literal and non-literal language in shared texts. 

 

To determine the meaning of general academic and domain-specific words in a text: 

 Show students how to make use of any textual features – sidebars, captions, 

typography (is the word in bold and thus in the glossary), diagrams, footers, or 

glossaries in the chapter or in the appendix. 

 Teach students, when appropriate, the root words or etymology of certain subject-

specific words (bio = life, ology = study of) as part of the study of any discipline. 

 

To help your English language learners, try this: 

Create pictures for words and visual representations for figurative language.  Use these words 

as often as possible, speaking them aloud so students hear them used in context and 

pronounced correctly.  Write words, model pronunciation, and provide opportunities for 

students to use it often in context. 

 

RI.7 
To have students explain how specific aspects of a text’s illustrations contribute to 
what is conveyed by the words in a story or informational text: 

 Explicitly teach the term mood.  Peruse novels for passages that provide palpable 

examples and read them aloud.  Challenge students to describe the atmosphere, or 

mood, and cite specific words and phrases. 

 Show a piece of artwork (famous painting or children’s book) and challenge students to 

decide which aspects of the illustration create mood and explain why. 

 Have students illustrate a favorite or important part of a story or informational text and 

write a detailed caption describing what’s happening, such as, for example, “This is the 

part when . . .” or “The spider is making a web.” 
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To have students make connections between the text and a visual or oral presentation: 

 Read aloud a novel or drama for students.  Then watch a film version of it.  Have 

students discern the similarities and differences in how they convey the author’s 

message. 

 As you read aloud a short story or poem, have students jot down one side of a paper 

visual words, visual images, colors—what they see in their mind’s eye.  Then have them 

listen to a professional recording of the text, preferably by the author herself.  As they 

listen, have them jot down when/what words conjure visual images on the other side. 

 Select a scientific process of some kind for which a good short video clip is available.  

Find a high-quality description of the process in a written text.  As a class or in small 

groups, have students analyze each presentation and discuss how information is 

conveyed in each. 

 

To teach students to analyze how visual and multimedia elements contribute to the 

meaning, tone, or beauty of a text: 

 Demonstrate for students how you “read” visual and multimedia elements in the context 

of reading.  Think aloud your behaviors (e.g., glancing at images before reading; gazing 

at one in particular after reading the part it depicts; analyzing a photograph like a 

detective to discover every bit of information it imparts).  Think aloud your responses 

(e.g., “Wow, I pictured the character’s face differently” or “When I read about the 

Comanche migration in the 1700s, I didn’t really grasp its import, but seeing this map of 

all the Southern Plains helps me get it.”). 

 

To use information gained from illustrations and words in a text (e.g., maps and 

photographs) to demonstrate understanding: 

 Provide students with informational text.  Pose questions for them that can be answered 

by drawing on information from the text and the illustrations, maps, and graphs. 

 Collect a wide assortment of informational texts with photographs, maps, and other 

visuals.  Have students write on sticky notes how the illustration or map adds meaning, 

and then place their sticky note directly on the illustration.  Share their thinking in 

groups, with partners, or with you in a conference. 

 Provide students with a key question or topic and then identify a set of websites to 

browse.  Working independently or in groups, students determine which website had 

the best illustrations, maps, or photographs (or oral). 
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To interpret information presented visually, orally, or quantitatively (e.g., in charts, 

graphs, diagrams, timelines, animations, or interactive elements on webpages) and 

explain how the information contributes to an understanding of the text: 

 Explicitly teach what visual elements are in informational text and how they help the 

reader build meaning.  Start a class chart that names text features—with pictures and 

examples attached. 

 After reading a text on a particular subject, have students use digital sources—

websites, blogs, podcasts, videos, and so on about the same topic and then explain 

how the information presented in this different format helps to understand the text at a 

deeper level. 

 

To draw on information from multiple print or digital sources: 

 Give a question to students and then provide them with a graphic organizer divided into 

two columns—one for “print” and one for “digital source.”  Have students find the 

answer to the question using both print and digital sources and recording their answers 

on the organizer. 

 

To help your English language learners, try this: 

 Have students use sticky notes to place on illustrations where the illustrations help them 

understand a vocabulary word.  Confer with individual students so they can explain their 

thinking. 

 

 

 

 

 

 

 

 

 

 

 


